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Why Are K-12 Schools
Turning out Radicals?

ore than two decades ago,
I was astonished when the
first thing that my step-
son declared after he came home from
school was, “America is an imperialist
and racist country.” These days, such
declarations do not sound like some-
thing extraordinary; rather, as one
young man has confessed, “my genera-
tion is being raised to hate America.”
According to a recent survey, 49.6
percent of young American voters
would prefer to live in a socialist coun-
try.> Their hatred of “imperialism” re-
veals itself in their support of any
country, movement, or even a terrorist
organization that is viewed by them as
a “victim of oppression” fighting against
“an imperialist oppressor.” Thus, as a
December 2023 Harvard CAPS/Har-
ris poll revealed, whereas 81 percent of
American respondents backed Israel in
its war against Hamas terrorists, 50 per-
cent of 18- to 24-year-olds respondents
supported Hamas, and 60 percent of
respondents in this age group believed
that Hamas's October 7 massacre was
justified by “Palestinian grievances.”
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The fanaticism with which young
Americans profess their “progressive”
beliefs can be illustrated by their reac-
tion to the victory of Donald Trump,
“a fascist, a racist, and a xenophobe,” in
the 2016 presidential election. This re-
action amounted to nothing less than
mass hysteria, which required offering
some of them emergency counseling
that is usually provided in cases of nat-
ural disasters or violent traumas.* Prob-
ably among those young fanatics was
12-year-old Thomas Matthew Crooks,
who, eight years later, gratified his ha-
tred of Donald Trump by attempting
to assassinate him and by killing one
of Trump’s supporters and wounding
two others. Another recent example of
an extreme manifestation of this kind
of fanatism is the incident involving
Aaron Bushnell, an “anti-imperialistic”
Zoomer, who burned himself to death
outside the Israeli embassy while yell-
ing “free Palestine!”

What are the reasons for this state of
mind of the new American generation?
In her recent publication, Jean Twenge
describes the psychological traits that
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have been cultivated in Millennials and
Zoomers by society.® Specifically, many
Millennials have developed a height-
ened sense of self-esteem not grounded
in knowledge and an understanding of
the importance of continuous learning
(“Why study? I am so smart!”). In adult-
hood, this “empty self-esteem” often
leads to bitter disappointment, frustra-
tion, anger, and depression, when Mil-
lennials realize that society doesn't re-
ward their “talents” in accordance with
their “sky-high expectations.” For vari-
ous reasons, many Zoomers also grap-
ple with unhappiness, anger, and pes-
simism about their future; in addition,
they are “nihilistic” and struggle with
mental health issues.

In essence, it appears that Gre-
ta Thunberg—an angry and unhappy
youth with her sour face and psycho-
logical problems—may serve as a rep-
resentative collective portrait of a sub-
stantial part of the new generation of
Americans. And, just like political activ-
ism has helped Greta Thunberg to over-
come her depression; it helps young
Americans find meaning in their lives
and to stop “feeling worthless and shit-
ty about yourself.”® Conveniently, they
are provided with good assistance in
their quest to find those responsible for
their unhappiness, shattered expecta-
tions, and frustration, as well as for the
suffering of all the other “victims of op-
pression and unfairness” worldwide—
namely, capitalism, imperialism, and (of
course!) the Jews (only in this scenario,
the notion of Jews drinking the blood
of Christian babies has been replaced
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with “Zionists” killing Palestinian ba-
bies). There are different sources of this
“assistance,” but the primary provider is
the school.

The most direct and obvious aspect
of schooling that is responsible for
brainwashing American students re-
lates to the integration of leftist ideas
into the school curriculum. A striking
example illustrating this practice is
Critical Race Theory, which, as many
American parents recently discovered
during Covid lockdowns, has already
been taught to their children for several
years. The following quote from Helen
Pluckrose’s and James Lindsey’s master-
ful study of CRT provides a good sum-
mary of what some American students
say they are being taught:

We are told that racism is embedded in culture
and that we cannot escape it. We hear that
white people are inherently racist. We are told
that racism is “prejudice plus power,” therefore,
only white people can be racist. We are in-
formed that only people of color can talk about
racism, that white people need to just listen,
and that they don't have the “racial stamina”
to engage it. We hear that not seeing people in
terms of their race (being color-blind) is, in fact,
racist and an attempt to ignore the pervasive
racism that dominates society and perpetuates

white privilege.®

From this perspective, a future social
revolution is the only way to end the
“white privilege and racial injustice”;
meanwhile, the “white oppressor” (es-
pecially, white men) should be trained
to be ashamed of and to apologize for
their “whiteness.” For example, in a
California school, third graders had to
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evaluate the degree of their “power and
privilege” based on their race and gen-
der.” Or, “an elite Manhattan school is
teaching white students as young as 6
that they're born racist and should feel
guilty benefiting from ‘white privilege,
while heaping praise and cupcakes on
their black peers."*

Some proponents of CRT openly ex-
press their regrets that, at this point,
they cannot go further than just mak-
ing “white oppressors” feel guilty about
their “whiteness.” Thus, the head of an
elite school “told the entire faculty that
he would fire us all if he could so that
he could replace us all with people of
color.?

The sudden discovery that school
students are taught about “inborn rac-
ism” of all white people turned out to
be “too much” for a large portion of the
American public. At least thirty-five
states have passed or are considering
laws restricting the teaching of CRT.*
But a somewhat less radical program
of the “correct” ideological education
of young Americans, actively promot-
ed by New York Times Magazine's “The
1619 Project,” had, by 2021, already been
adopted by over 4,500 schools nation-
wide.*# The goal of this program is “to
reframe the country’s history by plac-
ing the consequences of slavery and the
contributions of black Americans at the
very center of our national narrative."

The major premise of the project is
that all the events in American history
are rooted in the hatred of black peo-
ple by white people. The specific “find-
ings” of the contributors to this Project
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are that the American Revolution was
fought to primarily preserve slavery;
that it is black Americans who have
made true “our democracy’s found-
ing ideals”; that American capitalism
is especially brutal; that the existence
of physical racial differences is simply
a myth; and that “everybody is always
stealing black music.”*

The support by many American
youth of Hamas terrorists is simply a
result of their extension of the notion
of “imperialist white oppressors” vs.
“colored victims of oppression” to in-
ternational events, which is explicitly
promoted by their mentors at school.
According to a Free Press report,” the
“Brown University Choices Program,’
which describes Israel as a “Zionist
enterprise in Palestine” an “apartheid
state,” a “settler colony,” and a “military
occupier,” has already been utilized for
one million secondary school students
across all fifty states. Some teachers,
however, do not want to postpone their
“anti-Zionist” propaganda till secondary
school, and they start indoctrinating
children already in elementary school.®
Expectedly, the negative attitude to-
ward Israel promoted at schools has
been shown to transfer to Jews in gen-
eral, with 67 percent of young people
aged 18 to 24 viewing Jews as “oppres-
sors” who should be treated as such.®

Why do America’s youngsters seem
to be absorbing these dogmas relative-
ly uncritically? One possibility is that
these dogmas align well with youths’
self-identification as
fairness” and provide a foundation for

“victims of un-
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their social activism, offering a sense of
purpose in their lives. A bigger problem
may be that the American system of
school instruction simply fails to teach
students the foundational knowledge
and critical thinking skills necessary to
question any ideology they are exposed
to.

The low level of basic knowledge
among American school students has
been the focus of attention since the
publication of the 1983 report of the
National Commission on Excellence in
Education with a title that speaks for
itself: A Nation at Risk.?° The report re-
vealed that among seventeen year-old
students, 40 percent could not draw
inferences from a written text, two-
thirds could not solve several-step math
problems, 8o percent could not write
a persuasive essay, and that on many
academic tests American students per-
formed well below their peers from
other industrialized societies.

In 2008, the U.S. Department of Ed-
ucation published the report A Nation
Accountable: Twenty-five Years After a Na-
tion at Risk. The goal of the report was
“to review the progress we have made”
over twenty-five years, but the general
conclusion was already formulated on
the first page of the report: “If we were
‘at risk’ in 1983, we are at even greater
risk now.”* In particular, the report in-
dicated that “educational achievement
of 17-year-old students has largely stag-
nated” since A Nation at Risk’'s publica-
tion. >

To improve the learning outcomes of
American students, from time to time,
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attempts are made to reform the Amer-
ican educational system. The most re-
cent such reform was the development
of Common Core Standards, the set of
academic goals for each grade level, and
the implementation of these Standards
into school instruction in 2010.2 The
advocates of Common Core Standards
promised that they would make it pos-
sible to engage the students in mean-
ingful learning, to facilitate the devel-
opment of their critical thinking, and to
prepare them for successful learning at
colleges and universities.

Alas, not long ago, the National As-
sessment of Educational Progress tested
the students who had been entirely ed-
ucated by the Common Core for three
years, and the results of the test turned
out to be lower than those of students
who had not been educated by the
Common Core.

Unfortunately, the Common Core
curriculum is not the only failed at-
tempt at reform. Another such example
is the so-called “constructivist instruc-
tion,” advocated for over sixty years, ac-
cording to which scientific knowledge
should not be taught to students direct-
ly but rather “discovered” by students
themselves. The learning outcomes of
constructivist instruction have been
consistently very poor, which has led to
the following conclusion:

After a half-century of advocacy associated
with instruction using minimal guidance, it
appears that there is no body of research sup-
porting the technique. In so far as there is any
evidence from controlled studies, it almost
uniformly supports direct, strong instructional
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guidance rather than constructivist-based min-
imal guidance during the instruction of novice
to intermediate learners. Even for students with
considerable prior knowledge, strong guidance
while learning is most often found to be equally
effective as unguided approaches. %

However, constructivists simply ig-
nore experimental data about poor out-
comes of constructivist instruction*
and continue to successfully promote
this approach, which remains over-
whelmingly popular among American
educators.

American children’s learning suf-
fers not only from the poor methods
of school instruction but also from the
“progressivist” ideological dogmas that
have a huge impact on school practices.
One of these dogmas is “Diversity, Equi-
ty, and Inclusion.”

The concept of diversity requires
equal representation of members of
different groups in various facets of
society, organizations, or communities.
The fact that black children are gross-
ly underrepresented in selective gifted
programs is interpreted by the propo-
nents of diversity as a product of struc-
tural racism and a clear violation of the
concept of diversity. Two simple “solu-
tions” to this problem have usually been
promulgated in progressive enclaves:
gifted programs are either closed,” or
entrance exams are eliminated and stu-
dents are admitted to these programs
based on the results of a lottery.?®

The concept of equity, in contrast
to the concept of equality, entails not
simply providing equal opportunities
to everybody but rather ensuring that
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everybody achieves equal outcomes.
Therefore, since black students, on av-
erage, perform less well than white stu-
dents or Asian students in math,? the
conclusion is drawn that “focusing on
the ‘right answer’ to math equations is
an example of white supremacy.”°

From this perspective, the teacher
should not point out students’ mistakes
because by doing so the teacher “dis-
misses students’ own ways of process-
ing."s* Politicians and school officials in
Oregon have arrived at a similar “solu-
tion” to promote “racial equity”: since
many minority children fail the “essen-
tial skills” tests, it was decided to simply
eliminate these tests.>*

Finaly, the concept of inclusion re-
quires that students with disabilities
are integrated into general education
classrooms. Accordingly, more than 63
percent of children with learning dis-
abilities spend at least 8o percent of
classroom time in the so-called “inclu-
sive classrooms.”

Even in a general education class,
however, it is difficult to find the level
of instruction that would suit all stu-
dents; the presence of children with
different cognitive abilities or learning
disabilities in class makes this task vir-
tually impossible. My graduate students
have reported that, when teaching in
inclusive classrooms, they would start
a lesson with a general introduction,
and then would divide their students
into several subgroups based on their
performance levels and teach each sub-
group separately. Consequently, they
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would spend only a portion of the class
time with each subgroup.

No wonder “placement data may
suggest that SWDs [students with dis-
abilities] are being exposed to the gen-
eral-education curriculum, but achieve-
ment data suggest that they are not
actually learning the curriculum.”4
Children without disabilities also “have
lower academic and behavioral out-
comes when they are taught in class-
rooms that include SWDs, particularly
students with an EBD [emotional or be-
havioral disorder]."s

It is hard to disagree with the obser-
vation that “the words ‘diversity, equity
and inclusion’ sound just, and are often
supported by well-intentioned people,
but their effects are the opposite of no-
ble sentiments.”¢

Summarizing data about learning
outcomes of American school students,
scholar of cognitive learning processes
John Bruer writes:

Many if not most students ... can't rise above
the rote, factual level to think critically or cre-
atively. They can't apply what they know flex-
ibly and spontaneously to solve ill-structured,
ambiguous problems that require interpretation
... Current curricula and teaching methods suc-
cessfully impart facts and rote skills to most

students but fail to impart high-order reason-

ing and learning skills.s

Alas, even this gloomy evaluation
turns out to be too optimistic: Not only
are American students unable to “think
critically or creatively,” but they also
lack basic factual knowledge. The as-
tonishing ignorance of American youth
has become a popular topic in stand-
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up comedy. Bill Maher, for example,
quotes the following examples of young
Americans’ answers: “Who was the
first person to land on the Sun?"—*Neil
Armstrong”; “What is the biggest city
in the world?"—*Asia” or “Europe”; “In
which country is Venice (Italy) located?”
—"“Paris”; “Where is Queen Elizabeth
from?"—“Egypt” or “Brazil."s

Considering these findings, it be-
comes more understandable why so
many American young people are sus-
ceptible to progressive or anti-Israel
brainwashing. They simply do not know
that attempts to build “fair” socialist
societies have almost always ended up
poor or with concentrations camps, and
have subjugated both members of the
“oppressed” groups in whose name so-
cialist revolutions took place, as well as
“the useful idiots” from the “privileged”
classes who enthusiastically supported
the socialist revolution.

Neither do they know basic facts
about the Arab-Israeli conflict, which
resulted, among other outcomes, in the
problem of “Palestinian refugees,” nor
that millions of Israeli Jews are as indig-
enous to the lands of “Palestine” as the
Palestinian “indigenous people,” but are
instead declared “settlers” and “military
occupiers.” Moreover, it turned out that
more than 50 percent of students who
supported the chant “From the river to
the sea Palestine will be free,” were not
even able to name the river and the sea
referenced in the chant!*

It is important to note, however, that
it is in no way clear that factual knowl-
edge of historic and political realities by
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itself would help change the ideological
views of the young generation. Many
times, when I have asked such young
people why they supported socialism
despite the failures of past attempts to
build socialist societies, their consistent
response was: “It was done the wrong
way and by the wrong people!” While
the illogic of this kind of thinking
seems clear enough, perhaps it requires
critical thinking abilities to recognize
that if numerous attempts to implement
an idea have failed, there is likely an in-
herent flaw in that idea. Unfortunate-
ly, as previously quoted data indicate,
schools often fail to cultivate these criti-
cal thinking abilities in students.

The integration of leftist ideas into
school instruction, inadequate school
curricula and teaching methods, and the
dominance of progressive ideological
dogmas in school practices have led to
the expected outcome: American k-12
school graduates who are ignorant and
incapable of critical thinking but are
deeply engaged in left-wing political
activism. In 1958, the poet and Marxist
Allen Ginsberg shouted at the “bour-
geois society:” “We'll get you through
your children!"+ Now, sixty-five years
later, this threat has become a reality.

Disclaimer

The views and opinions expressed in this
article are solely those of the author and do
not necessarily reflect the official policy or
position of Touro University or any of its
departments or affiliates.
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