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$UNY need not accept low academic standards. SU 
NY campuses already have the 

authOrity to independently reform their core curricula. And if the ca . 
' mpuses fail to act or fail 

act properly, the SUNY Board of Trustees has the legal auth . t . 
IO on y to set academic standards 

for the campuses. 

The time for reform could not be better. First, the SUNY Board of Trustees has seven 

ew members with several more on the way, who are unshackled by the "th' • th 
n • 1s 1s e way we've 

always done it" philosophy. 

Second, the SUNY Board of Trustees has installed new campus presidents at Albany, 

Buffalo State, and New Paltz. The Board also has the opportunity to fill expected presidential 

vacancies at Brockport, Fredonia, Oswego, and Potsdam. These new presidents can be the 

engine for reform on their own campuses. Moreover, the Trustees have the opportunity to 

appoint a new Chancellor and Academic Provost for the SUNY system. 

"Integrity in the College Curriculum: A Report to the Academic Community (Washington, D.C.: 
Association of American Colleges, 2nd ed., 1990), 2. 
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. . nd Board of Regents have approved a 
Third, the tale Education ormnissioner a n 

1 . e,1wry and second education. Rais,·ng 
. , d ds for e crn ambit1ou plan to raise academic stan ar 
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tandard at t11e po t econdary level 1s a logica 

effi rt to raise academic tandard in high chools. 

·cula varies greatly from campus to cam 
Fourth, although the quality of core curn PUs, a 

on ensu e i ts among the SUNY campuses 
themselves that a solid core curriculum is 

de irable, a di cussed in Chapter Il. 

. . . ti fiorm all participants should be mindful of the repeat"A Although the tune 1s npe or re , '-\I 

d d·fr nt campuses to institute a coherent core curriculum attempts that have been ma e on 1 ,ere , 

efforts which have almost always failed. Good intentions on all sides have resulted in 

compromise "distribution requirements" -- course catalogs that preserve too much of the 

earlier cafeteria-style format and leave little room for an organized grouping of courses that 

allow students to accumulate knowledge in meaningful fashion from semester to semester. 

A major obstacle to reform is expected opposition from some elements of the faculty at 

SUNY. Many faculty members have an understandable preference for teaching upper-level 

courses on subjects closely related to their areas of specialized research. They thus might seek 

to thwart the imposition of genuine core curriculum requirements at their respective campuses, 

since they fear that such requirements will impose extra demands on them. Faculty members 

must be encouraged to regard providing the genuine education which a core curriculum offers 

as a part of their primary responsibility to the university. 

Reformers also need to understand that stronger general-education requirements do not 

mean "a curriculum consisting of vaguely generalized courses, handled by vaguely educated 

-
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,, , arn larence H. Fau t, fom1er Dear f 
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(1941 • , owever difficult it may be 
. . . to secure, arc 
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been educated not mere Y m departmental specialties b . 
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Similarly, the mere prescription of required courses in th . 
e appropnate subjects should 

be mistaken for knowledge. SUNY may want to consider test' d 
not mg stu ents to determine the 

. eness of general-education courses. For example, in the area of E 1. h .. 
effecuv ng is compos1t1on, 

les of written work of a randomly selected fraction of the students . h b saniP ffi.Ig t e taken at the 

. nning and the end of the relevant semester and then compared ~or p 1>eg1tu... rogress. 

Given expected opposition and the difficulty of reforming curricula in a meaningful 

), two preliminary steps might be in order. wa , 

First, the SUNY Board of Trustees may want to develop a "model" core curriculum for 

individual campuses to emulate. A high-profile effort to develop a model core curriculum for 

the nation's largest public university system would attract some of the most eminent thinkers 

and scholars in the nation, a resource that would not necessarily be available to individual 

campuses. Such an effort also would avoid unnecessary duplication of effort on each of 

SUNY's 64 campuses. 

12Clarence H. Faust, "The Problem of General Education" in F. Champion Ward, ed., The 
Idea and Practice of General Education (Chicago: University of Chicago Press, 1992). 8-9. Faust 
served as Dean of the College of the University of Chicago from 1941 to 1947 • 
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ecoad, SUNY may want to experiment with an intellectually coherent curricuJu 
rn on a 

fev elect campu e . Starting with campuses Jed by presidents who are most committed to the 

goal of a core curriculum makes obvious sense. 

The e two preliminary steps could set the stage for broader reform. Implementing a 

coherent core curriculum is a challenging endeavor, but the alternative of allowing su . 
cceedmg 

classes of SUNY students to graduate without adequate preparation is not acceptable. 
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